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How to be a learning mediator in the classroom

Skip to main content Skip to table of contents The term “mediators of learning” refers to agents of learning that use meditated learning experience (MLE) strategies to enhance their learning capacities (see mediated learning and cognitive modifiability for definition of MLE strategies). Mediators of learning are typically parents, siblings, teachers,
caregivers, peers, and grandparents. Most research on mediators of learning focus on the role of parents and peers with very few studies on the role of sibling, caregivers, teachers, and grandparents. Parents mediating interactions with their children’s during early childhood provide the first culture of learning (Cole 1990). As children learn to how to
solve problem, parents provide support when tasks are too difficult. Parents’ support (scaffolding) of their children’s problem solving includes providing cognitive support, transferring responsibility when the child is capable of managing the task independently, and motivating the child to... This is a preview of subscription content, log in to check
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effective method of interaction, intended to benefit all learners, regardless of learning or behaviour difficulties, levels of giftedness, age, or background. To learn more about specific Mediated Learning workshops, click here. The parent is the best person to help a child make learning progress. Using a specific method and set of strategies, the parent
can help their child think effectively and work to a place of success when faced with problem solving. WISDOM teaches a system that concentrates on three things: process, meaning, and change. WISDOM's parent training program focusses on how to learn more than what to learn. Parents learn how to stimulate brain change in the learner, overcome
weak areas, and use a child’s strengths. In a series of effective learning events offered in various Alberta locations, parents are presented tools and strategies to strengthen any learner’s ability to think. The mediational method develops optimism in the child, opens up a greater desire to learn, and stimulates enthusiasm to work to a place of success.
Improved parenting and teaching skills use a gentle approach by asking questions that exercise reflective thinking in the child. The more the brain is intentionally exercised (especially where there is a weakness), the greater the resulting brain change. No child is stuck in their behaviour, emotion, or learning challenges. Mediated Learning usually
involves: Asking questions rather than providing answers to a learner. The mediator encourages "thinking". Encouraging children to think about the meaning of a lesson or activity. “Why? and How?” Taking advantage of teachable moments, when a child’s questions or body language show they are curious. Asking children to explain something in their
own words; offering or asking for an analogy. Posing process questions that guide children to think logically. Helping children form and use strategies to work past barriers. Helping children to organize, make deductions, and think through their decisions. Helping children who are distracted, having difficulty remembering, are oppositional, or have
lost the love of learning. Helping children who are gifted in one or more areas of endeavour, but also struggle in other areas of learning or behaviour. Helping children in specific weak capacities such as in reading, mathematics, writing, understanding and processing verbal communication, expressing themselves. Helping children who have
challenges with planning, goal setting, and staying to task. Helping those that experience anxiety, depression, or anger. Helping with attachment issues, or difficulty with relationships. This program can help any individual. Nobody is trapped by challenges. Parents are the key to making meaningful and positive changes in their children. Mediated
Learning is a means of positive, permanent change. Q: What is Mediated Learning? A: The human brain is constantly changing. It is supple and receptive. Mediated Learning is a proven system that takes advantage of this plasticity by exercising brain activity through the asking of good questions. The parent facilitates the child's ability to problem
solve by placing herself/himself between the learner and the challenge at hand. By not just giving the child answers, but interacting with the child as mediator, the parent helps the child to think effectively. Mediated Learning is much more about process than outcome. Focussing on the “how” and “why” of thinking, Mediated Learning transforms
passive learners into active learners. No one needs to stay stuck in their struggles with behaviour, academics, or life skills. All learners develop new pathways in the brain to overcome barriers to learning. Enhanced learning is for every member of the family. Q: Isn’t this precisely the role of a home schooling parent?A: Yes; parents make the best
mediators, as they are most consistently present to the child. They act as guide or intercessor, helping the child to gain confidence by always thinking with a plan in mind. The learner responds by developing new thinking skills, gaining better planning skills, developing self-control, and experiencing success. Mediation is the key. By learning the tools
of effective mediation, parents overcome many struggles in their home. WISDOM's parent training events in Mediated Learning equip parents to better observe their children in order to see how they think and to determine which areas need mediation. The goal is to bring all children to a place of success. The home setting is ideal for on-going
observation and consistent mediating of change. To learn more about specific Mediated Learning workshops, click here. Q: Is Mediated Learning specifically for children with learning problems?A: ML is for everyone, because we can all grow in our thinking abilities. ML is a workout for all thinkers. Those who struggle as learners or are challenged
with behaviour issues have a wonderful track-record of great improvement. Solutions are offered for those who face difficulties in reading, numeracy, writing, focus, memory, organization, self-regulation, and a host of other learning weaknesses. Q: Do you offer assessment services?A: WISDOM offers assessment to children 8 years and older, using
the Mediated Learning method. Dynamic Assessment is a service that helps parents zero-in on their child's weak cognitive areas. Parents are encouraged to be present at assessments, and they will see learning changes occur right within the assessment process itself. More information on Dynamic Assessment can be found here Loading
PreviewSorry, preview is currently unavailable. You can download the paper by clicking the button above. Most adults have been taught either by example or by instruction that confrontation or avoidance are effective ways to resolve conflicts. When these methods fail, parties that disagree often turn to the adversarial process in which each side tries
to prove in a court of law that its position is right, and a judge rules on the matter and imposes a decision upon the disputing parties. Many people are beginning to realize, however, that there are benefits to settling one's own disputes.Furthermore, it is becoming increasingly apparent that disputes settled by judges or arbitrators often create even
more dissension and animosity between the parties than did the original issue. Mediation as a means of resolving conflicts has gained credibility and acceptance in many areas of society, ranging from divorcing couples to warring nations. Teaching young people in school to use conflict resolution skills is producing significant results in reducing school
confrontations and violence.Mediation training conveys the concept that each person is responsible for resolving disputes in a rational, peaceful manner. To young people who have not been reared in the tradition of solving conflicts through confrontation, avoidance or arbitration, mediation makes sense. In the early and mid-1980s when many school
peer mediation programs were developed, the goal of such programs seemed to be simply to set up alternative ways to settle school-ground arguments, to free up the school administrators to deal with more serious problems and to reduce the number of student suspensions.However, current school mediation programs have gone far beyond those
somewhat superficial objectives.When young people are trained to be mediators, they develop not only more effective ways to help others, but also more practical ways to use conflict resolution skills in their own lives. At first many school mediation trainers believed that only a core group of students should be trained in mediation skills. These
students would then act as mediators for other students who had disputes.More recent developments include expansion of mediation training to all students, K-12. All students benefit from training because mediation skills are life skills. Parent/student mediation classes One of the most exciting additions to school mediation programs is parent
education class. Here, both parents and children are taught basic mediation skills.Such dual instruction is significant because it creates a shared background, an atmosphere of problem solving in the home that is consistent with that at school. Techniques learned give parents the option to use mediation rather than arbitration to help their children
work out problems.Perhaps an even more significant result of the parent education classes is that preschool children in these participating families are exposed to mediation strategies prior to entering school. Another aspect of student mediation training is the emphasis on 'being your own mediator.'Some may ask, "Why teach young people to be
mediators instead of teaching them anger management and basic conflict resolution skills?' In answer to such a query, consider the following example. A group of oppositional, hostile boys and girls are gathered in a class.The instructor says to them, 'I am going to teach you how to manage your anger.'How do you think the majority of such students
will respond? Now, imagine instead that the teacher says, 'l am going to teach you how to help other people work out a problem.' The focus of the two statements is quite different.In the first statement the listener's attention is turned upon him/herself; the second statement leads the listener in considering others with an outward, cooperative focus.
One can imagine that responses to the two statements would understandably be quite different, that receptivity and reactions of the listeners would also differ appreciable. The concepts and skills taught in mediation training are in fact very similar to those taught in anger management training. The difference is the receptivity of the audience. Once
young people have learned the skills of mediation, many can easily transfer these techniques and apply them in their own lives.The most effective student mediation curricula include sessions on being one's own mediator.In such classes, students are explicitly shown how mediation concepts and skills can be used when they have conflicts with another
person. Multi-phase mediation programs A successful student mediation program is multi-phased.The first phase of CRU's program is to educate key school administrators regarding the type of time and energy commitments needed to ensure a positive outcome for the program and to obtain the administrators' support. Student mediation programs do
not run themselves. Therefore school counselors and others who will be involved in the operation of the mediation program must in the second phase also be informed and committed to making the program a success. The third phase focuses on presenting the program concepts and practices to the school faculty and securing their cooperation. At the
presentation, teachers are told how the program works, how and when the student training will be conducted and how the students will be chosen.It is also important to point out that particular disciplinary and legal issues with such as those arising from school weapons or drug seizures - are not appropriate incidents for resolution by student
mediation. Invariably some teachers will want to know if they will be compelled to allow students to be taken out of their classes to participate as mediators. The answer is no. It is important to respect the concerns of teachers who feel the program might disrupt their classes. Teachers should be assured that all student mediators must receive their
teacher's permission to be released from class. During the forth phase of establishing the mediation program, prior to training a core group of students to be mediators, at least three faculty members are trained at a regional faculty workshop so that they can fully understand the program and help supervise role plays during the subsequent student
training. Training student mediators Selecting and training student mediators is the fifth phase of the mediation program.Student mediators should represent a cross section of the school's student body. This cross section includes students with anger management problems, shy students, learning-disabled students, bright and bossy students as well
as students who are good listeners and natural problem solvers.A good mediation program holds special therapeutic value for students in each of these groups: For the angry, oppositional students, mediation offers a way to channel energy in a positive direction. For shy and learning-disabled students, mediation programs can help raise self-esteem.
For bright and bossy students, serving as a mediator involves being able to wait for the disputants to arrive at a satisfactory solution, a scenario that can present a real challenge for such students. At elementary schools, conflict managers are usually nominated by teachers.At secondary levels, choosing students is best accomplished by making brief
recruiting presentations to each classroom.A good way to recruit volunteers is to conduct a brief discussion of how discipline is currently administered and then describe how student mediation works as an alternative. Usually hundreds of students volunteer, and the challenge becomes how to choose the 30 students to be trained. Student training is
best conducted in four sessions over a two-week period. The training sessions last two hours at the elementary level and three hours at the secondary level. Although the sessions may be conducted back-to-back over a two-day period, the wealth of information presented is best assimilated when the sessions are a few days apart. Training components
include: Ways to deal with conflict; The mediation process; Listening skills Feelings and 'I' messages; Diversity and conflict; Mediation techniques; Dealing with difficult situations Being your own mediator Mini-training for faculty Once student mediators complete their training, faculty then take part during the program's sixth phase. This three-hour
introduction to mediation concepts and skills gives faculty members the opportunity to learn about mediation and to observe what their students have already learned. Newly trained student mediators help supervise the faculty role plays during this training session.Most teachers are surprised and impressed to see what their students know about
mediation.Additional goals of the faculty training are to obtain appropriate referrals from the faculty for the mediation program and to create an awareness that mediation concepts and techniques can be taught by classroom teachers as part of the regular school curriculum. Many schools are now using their team of trained student mediators to teach
mediation skills to all students in the school, a seventh phase of the program.With support and assistance of the faculty, sessions emphasizing 'being your own mediator' are conducted during class time.In addition to teaching problem-solving concepts to others, student mediators reinforce the skills and concepts they have learned in their initial
training. CRU's mediation model is comprehensive since it provides a core group of intensively trained faculty and students and ultimately reaches the entire school population to educate and inform them about mediation as a dispute resolution tool.After the completion of first year of the program, most schools can progress to the eighth and final
phase 1 that of ensuring continuation and revitalization of the program by using CRU's manuals and videos to reinforce concepts of mediation and to provide training for students and faculty members new to the program. Student mediation programs offer both challenges and opportunities. Such programs are challenging because training and
implementation of the program requires skill-building with as well as significant time commitment and dedication on the part of faculty. Conflict resolution training offers opportunities to positively impact students at all levels and to ultimately reduce violence in schools and in society. Mediation training is a proactive way to help young people learn
positive life skills i and thus is a means of making a priority investment in this nation's future. Students receive unexpected benefits from student mediation training One of the most exciting things about student mediation training is its therapeutic effect upon young people.In the following true stories about students who have participated in
mediation training, names of the individuals have been changed to protect their identities. Darrel was a sensitive, insightful eighth-grader with multiple behavior problems.In fact, he was suspended from school during the course of the mediation training. However, Darrel was so intrigued by mediation that he came back to school to participate in the
training, which was conducted after school. Darrel became one of the school's most effective mediators. At last report, he had significantly changed his behavior, gone on to high school and graduated in 1995. Samuel was the most disruptive member of his elementary school mediation training class.CRU trainers were especially frustrated by Samuel's
incessant kicking of a musical instrument that he brought to class. Two years later, CRU trainers were conducting middle school training and to their dismay, Samuel was again in the class. Amazingly, his behavior had changed dramatically. Samuel was now able to use his intelligence in a constructive manner, and he became a major contributor to
the mediation training class. Some students who benefit from mediation training are very shy and withdrawn. Diane was a high school student who hardly said a work during the mediation training.About two weeks after student training, CRU trainers returned to her school to conduct a faculty mini-training session.Diane was chosen to help CRU
trainers by supervising faculty role plays. After observing Diane calmly and confidently instructing faculty on the process and techniques of mediation, the school counselor and CRU trainers could hardly believe the transformation. Such dramatic turnarounds can result from investing in young people.
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